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TH E MARTI SCHOOL
5885 MUNGER ROAD

DAYTON49, OHIO

A good teacher is a perpetual learner. A good
pupil sees in the teacher a kind of magnifying
glass, to perceive more sharply what the problem
before him demands. Both are studiosi, that is,
eager and diligent, bent upon their study, not upon
scholastic records.
Where the grade quite objectively indicates a
failure, the pupil may be learning the valuable
lesson of drawing benefits from his mistakes, pro
vided he is willing to inquire into the reasons for
his failure.
Any school with the right spirit of study has at
once a jo lly comradeship among pupils and between
pupils and teachers. Discipline problems usually
point up the lack of true studiousness. The formal
purpose o f a good school is, eventually, to turn its
pupils into genuine students. O f the latter there
are far too few even in college.
T he M a rti School is college preparatory. But
student maturity is demanded of any human being
who would live at the height of his time, even if
he never goes to college. Those bent for college
should g o with their tool subjects — languages,
mathematics, and a thorough survey of history —
well in hand, lest they waste valuable college years
on things they might as well have mastered in
elementary and preparatory school.
The M a rti School demands persistent hard work.
I t recognizes the fact that youngsters must first
learn what it means to work, but it is not the
school’s purpose to redeem loafers. Its goal cannot
be fully attained in a corrective year or two, but
only if pupils are able and willing to work per
sistently fo r many a year.

Fritz Marti
Born in 1894 in Switzerland, came to the USA in 1923,
naturalized 1930.
1915-18 schooled at the Swiss Federal Institute of Tech
nology in Zuerich, as a mechanical engineer.
1918-22 studied at the universities of Zuerich and Bern.
1922 Ph.D. in philosophy, psychology, and mathematics.
Was delegate in student government, president of en
gineers’ fraternity, founder and president of track and field
club, Swiss National Executive Secretary of Student Sports.
Served in the Swiss Infantry, and in the Motor Transporta
tion Corps of the Army, in which he was a company com
mander, and a technical instructor in basic training camps.
1922-23 manager of an electric cable railway.
1927-31 conductor of tours in Europe stressing architec
ture; also Alpine climbing.
Taught philosophy (1923-53), history of art (1932-53),
education (1932-35) and languages, at the University of
Oregon, Haverford College, Goucher College, Hollins Col
lege. University of Maryland, University of Chicago,
Marietta College. Since 1936 head of department.
1942 president. Southern Society for Philosophy and
Psychology.
1945 president, Southern Society for Philosophy of Re
ligion. Well-known lecturer.
Gertrude Austin Marti
Born 1908 in Seattle, Washington.
Studied at the University of Washington, Cornish School
for Music, (Seattle teaching certificate 1929) and, 1930-32,
at the Institut Jaqucs-Dalcroze in Geneva, Switzerland
(teaching certificate 1932).
Taught piano in own studio. 1926-46.
Head of Department of Eurythmics, Cornish School,
1932-35.
Head of Children’s Music Department, King-Smith Studio
School, Washington, D.C., 1936-42.
Head of Music Department, Whitehall Country School,
Bethesda, Md., 1941-44.
Author of “ Teach Your Child Music” (E. C. Schirmer
Music Co., Boston, 1950).
Director of The Marti Farm Home School, later Berglihof
School, at Lower Salem, Ohio, since its foundation, 1947.
Often spoke before clubs and Parent Teachers Associations.
The Martis have six children. Judith, born 1935, is
married and teaches at the Park School in Baltimore, Md.
Ursula, 1939, is in college and, under the Antioch coopera
tive plan, has been teaching at the Marti School, 1956-57.
Felix, 1942, M oiia and Vrencli, 1944, and Rebecca, 1946,
are pupils in the Marti School.

“ We do no t have the foresight to devise tricks of rote
routine by w hich to solve every difficulty the future
m ay hold in store. But we can p u t young m inds up
against the old disciplines of languages and m athe
m atics, and we can introduce them to the realities
of history, its shadows and its glory; to the beauty
of a rt and m usic; to the riddles in the open book of
n a tu re ; to the pleasure of work well done; and to
the ever present challenge of w hat, in religion, is
called the W ill of G od. T he M arti School is frankly
old-fashioned. We m erely try to help young people
find their m ettle and thus genuine happiness.”
Fritz and G ertrude M arti

THE MARTI SCHOOL

T

e hM arti S chool enrols only children and
young people of high average ability, deter
mined by psychological tests. T h e school wants to
help cap ab le pupils go ahead at their own best
speed. How ever, it insists on thoroughness, step by
step.
A t en tran ce, and at intervals during the year, the
school adm inisters achievem ent tests of nationwide
use. O n the basis of these tests and classroom ob
servation, sm all study groups are form ed, in each
su b ject, o f pupils of about the same ability and
ach ievem en t in that su bject, regardless of age. Care
is taken th a t each pupil covers the basic curriculum
required by public schools at his age level.
T h e M artis believe self-respecting young people
should norm ally take College E n tran ce E xam ina
tions. A t all events, they should en ter college on the
basis o f achievem ent, not by means of m ere “units.”
T h e Scho ol has a file of letters from directors of
admission of eastern universities such as Y ale,
C olu m bia, Joh ns Hopkins, V irg in ia, expressing a
readiness to accept M arti graduates if they show
fitness by exam ination. T h e M artis know the value
of g rind ing work in preparing for a comprehensive
exam ination, but they believe a qualified student
can a t least pass a stiff but fair exam ination w ith
out prelim inary cramming.
E N R O L M E N T : F a ll 1 9 5 6 , 15 p u p ils (3
t e a c h e r s ); spring 1957, 28 pupils (4 teach ers).
M axim al enrolm ent fall 1 9 5 7 : 40 pupils (5 or 6
te a ch e rs). M axim al aim : 100 pupils (1 0 teachers
or m o re ). A larger enrolm ent would make im
possible the scheduling of small and fairly hom o
geneous study groups.
L O C A T IO N : 8 acres of wooded and rolling
pasture land , 7 miles south of the cen ter of D ay
ton. T ran sp ortation by car pools form ed by the
parents.
S C H O O L H O U R S : 8 :3 0 to 3 :1 5 . T h re e terms
of ab o u t 12 weeks each. T u itio n : $ 7 5 0 for the
school year, payable in two instalm ents, due
Sep tem ber and January.
L u n ch es, by request of the parents. V ery sub
stantial m eals, about $15 per m onth.

CURRICULUM

The m ain mental discipline is furnished by mathe
matics and by languages. French or G erman started
orally in the first grade. Any language once started

is continued through the pupil’s school years; no
mere “units.” Languages once learned are used for
reading in other subjects. Graduates should master
English and at least two other languages. Now
offered: French, German, Spanish, Italian, Latin,
rudiments of Greek.
In mathematics, the school insists on thorough
understanding of every principle taken up, and on
dependable mastery of skills. Though memory is
very valuable, we do no mere memorizing, we
prove. Scientific facts are to develop skills in
ascertaining w hat is pertinent to a question given
by nature and, consequently, an ability to dis
tinguish between different disciplines.
History, including the history of religious, moral,
political, scientific, literary and artistic ideas, is the
core subject which should awaken an awareness of
cultural climates. This requires a knowledge of
manifold facts, especially of occidental history.
Geography is as necessary and basic as spelling.
Drawing of reasonable likenesses of things is on
a par with clear and concise writing.
Ear training, and carrying a tune, is of equal
dignity with distinctly hearing and reproducing
foreign sounds.
Painting is one of the joys of existence, just as
are sports.
Physical exercises balance the sedentary activities.
Main goal of the school: Fortitude when faced
by a problem. Hence the need of skill in sizing up
problems and sensing what they demand of us, not
w hat the teacher asks.
Integrity is not the result of moralizing. It
springs from recognizing problems, theoretical as
well as practical, as one’s own, and from seeking
solutions in line with the nature of the problem,
not for the sake of ulterior results such as grades
or competitive success.
Competition is a sound means of pedagogy, if
the effort is bent upon the problem at hand. It is
a waste of hum an effort merely to beat the com
petitor.
The joint effort in wrestling with problems begets
a genuine esprit de corps, as has been long
recognized in athletics. Scholarly problems give
deeper humanity to that spirit.

